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Good teachers are costly, but bad teachers cost more.   
—Bob Talbert 
 
How do designers learn to teach? What kind of practical and theoretical knowledge prepares designers to 
become educators? While the discipline of education maintains a wealth of knowledge and research 
regarding teacher preparation, comparatively little work has been done to explore preparation of teachers 
in the design disciplines. This paper describes a redesigned course curriculum for a graduate level 
Teaching Practicum course that aims, essentially, to teach designers how to teach. The course relied 
upon experiential learning theory and reflective practice as a framework for engaging student/teacher 
learning about the practice of teaching design. Both students and co-teachers provided weekly reflections 
about the teaching/learning experience which provided the data for this exploratory study. Rather than 
provide any definitive answers about requisite skills for the design educator, this study utilizes narrative 
inquiry to weave together stories from the participants. The rich tapestry of this conversational learning 
approach raises many questions about what it means to (learn to) teach design. 
 
Introduction 
In the beginning of the summer of 2007, I was approached by Dr. Jacques Giard, the director of Cross 
College Programs at Arizona State University, with the offer to teach a graduate course in the MSD 
program entitled Teaching Practicum. I, myself, had taken this course with said director/professor as a 
Master’s student and was familiar with the different ways it had been taught in the past. This course is a 
requirement for MSD students who have been given teaching assistantships within the college and is 
meant to assist these students in developing their teaching practice. The catalog description of the course 
reads as follows: Background and development of design education theories. Concepts of studio teaching 
methods. Comprehensive student project development and evaluation methods. 

 
My own PhD research interests center around the cognitive practices that inform teaching and learning in 
the context of design. I have taken many courses in the College of Education and I was eager to apply my 
theoretical understandings of teaching in a class dedicated to that very topic. I was, however, reluctant to 
embark on the journey alone and agreed that I would teach the course if the following two requests were 
honored: 1. That I would be allowed the freedom to completely redesign the course curriculum from 
scratch, and 2. That Dr. Giard would join me as a co-teacher for the course. He agreed and left me to a 
summer of struggle and strife as I attempted to design a learning experience that explored, what I felt, 
were some of the most profound questions that we, as design educators, must confront in our efforts to 
shape the minds of students who will shape the future of our field and our planet. 
 
I approached this challenge as a (very) wicked design problem and, ironically, found myself deeply 
immersed in the very process that I was attempting to teach. I wanted the students to grasp the idea that 
designing—often described as any activity that aims to change an existing situation into a preferred one—
is quite similar to learning—which is often described as moving knowledge or behavior from a real state to 
an ideal one. Teaching is very much like tackling a design problem. Design problems are notoriously 
difficult to solve because they are ill defined. These “wicked” problems are often complex, interdependent 
and changing. The solution of one, quite often, reveals yet another complex problem in need of 
resolution. Much like designing, teaching demands the ability to tolerate ambiguity, resist judgment and 
avoid premature closure. Much like designing, teaching demands attention to “wicked” problems. 
 
I was fortunate that summer to have a new roommate (whom I had met in one of my college of education 
courses) with a long history of teacher preparation. She generously shared with me her binders full of 
teacher tips and strategies as I proceeded through the curriculum development. The fundamental 
question that provided the basis for this design problem was: What do designers need to know in order to 
teach design? I found, in my conversations with Jayne (my roommate), that my question was not really 
the “design problem” that I wanted to solve. In fact, I faced a radical reframing of the problem statement. 
As I reflected upon this challenge I began to realize that my efforts to prescriptively answer the question 



at hand ignored the knowledge already held within the student, not just about design and teaching, but 
about learning to design. I reframed the question as “How do designers learn to teach?” and shifted my 
focus from teach to learn. In essence, the question of how designers learn to teach is as much about our 
knowledge of teaching as it is about our knowledge of learning. 
 
Designers are plagued by the challenge of demystifying creative processes, a practice that is at the very 
heart of both learning and teaching designing. My intention with this paper is to present the Teaching 
Practicum course design (the artifact of my process of learning to teach designers to teach) with an 
explication of the process of designing it. Inherent within the course design itself is an emphasis on the 
value of being able to make our tacit, intuitive designing and learning processes explicit. By exposing my 
own learning process, I hope to offer you the reflective space to consider your own processes of teaching 
and learning.  Uncovering our beliefs and assumptions in the classroom helps us confront the gaps 
between what we say and what we do thereby allowing us to design our own learning—to move 
ourselves from existing situations (what we actually do) to preferred ones (where what we say we believe 
is evidenced by what we do). With this paper I attempt to model, as I did in the classroom, my belief that 
the courage to teach is deeply rooted in the courage to learn. 
 
Designing the Learning Experience: Process and Product 
This section offers the tangible product of the course design (i.e., assignments and readings) as 
well as an explication of the process via my descriptions of the goals of each course element. 
Evidence of how those experiences were lived by the students (whom I refer to as my colearners) 
within the class itself is also included. The instructional goals for the course (as described in the 
syllabus) were as follows: 

 
Students in DSC 580 teaching practicum will gain the knowledge to  

1. Understand and explore various theoretical approaches to teaching, learning, 
and designing 

2. Develop a personal teaching philosophy to guide their teaching practice 
3. Sharpen skills of reflection as they relate to teaching, learning, and design 
4. Identify multiple techniques and tools that can be used to design a learning 

context  
5. Explore various aspects of the creative process and how it informs design 

education  
6. Model intentional learning and teaching behaviors 
7. Nurture unique talents and skills that inform individual teaching approaches 

 
These goals were accompanied by the following instructional rationale intended to explicate my reasons 
for focusing on the aforementioned learning objectives.  
 

The DSC 580 teaching practicum course is intended to provide fundamental theoretical 
and practical knowledge required to design and implement learning experiences within 
the disciplines of design and beyond. Additionally, students will be introduced to 
techniques of self-assessment and teacher learning that offer the chance to continually 
improve studio/classroom methodologies and broaden their repertoire of teaching 
approaches. The course is designed to promote learning by doing and living and students 
are encouraged to fully immerse themselves in the discourse of learning and teaching. 
Opportunities will be given to model and practice the different teaching techniques and 
theories discussed through instruction of personally chosen content. Practicing designers 
and design educators are continually challenged to maintain and expand their knowledge 
and practices in design. This course aims to adequately prepare students for teaching 
experiences as well as future professional endeavors. 
 

I vacillated between two fundamental (and conflicting) approaches to the design of this learning 
experience. On one hand, I had been introduced to theories of holistic learning and I was intrigued by the 
potential of a course that emerged through the minds of the students. This sharply contrasted with years 
of learning practice where structured syllabi prescribed not only the steps of learning but also the 
(potentially authoritarian) objectives of the learning experience. Such an approach left little space for 



flexibility in the evolution of the course and could potentially veer out of control as the semester 
progressed. I feared that my attempt to structure the learning would not leave enough room for the 
learners to bring their own voices and experiences into the learning space. I addressed these seemingly 
oppositional approaches by designing a class that required readings for conversational learning and 
deliverables that I called “stones” (rather than assignments) to indicate their potential for creating a ripple 
effect when thrown into the still waters of the class; learning from the inside out. 
 
Readings 
The flow of the course is presented in the descriptions of the following readings. First, you will find the 
theme chosen for the weekly discussion (which coincided with the “stones”), indicating what questions or 
issues all colearners should be prepared to critically consider.  Next, I have provided a citation of the 
reading offered as an orientation to (or provocation about) the theme. The readings span various fields, 
professions, topics, and time in order to broaden the theoretical basis of understandings about teaching 
and learning. 
  
Week1:  Teaching, Learning, Design (first day: no reading) The discussion revolved around each 
colearner’s personal definitions of the terms “teaching,” “learning” and “designing,” and attempts were 
made to collectively identify common elements across all three. 
 
Week 2: Theory Building as Learning 

Chapter 1: Theories of Action (pp. 1-19) and Chapter 2: Evaluating Theories of Action (pp. 20-34) 
in Argyris, C., & Schon, D. A. (1978). Theory in practice: Increasing professional effectiveness. 
San Francisco: Jossey-Bass. 

 
Week 3: Learning And Conversation 

Baker, A. C., Jensen, P. J., et al. Learning and conversation. In Baker, A. C., Jensen, P. J., & 
Kolb, D. A. (Eds.). (2002). Conversational learning: An experiential approach to knowledge 
creation. Westport, CT: Quorom. 

 
Week 4: The Reflective Practitioner (part 1) 

 Chapter 2: From technical rationality to reflection-in-action (pp. 21-69) in Schon, D. (1983). 
Reflective practitioner: How professionals think in action. New York: Basic Books.  

 
Week 5: The Reflective Practitioner (part 2) 

Chapter 1: Reflective practice, school reform, and professional development (pp. 1-22) in 
Osterman, K. F., & Kottkamp, R. B. (1993). Reflective practice for educators: improving schooling 
through professional development. Newbury Park, CA: Corwin Press. 

 
Week 6: The Flow of Thought 

Chapter Six: The flow of thought (pp. 117-142) in Csikszentmihalyi, M. (1990). Flow: The 
psychology of optimal experience. New York: Harper & Row.  

 
Week 7: Learning and Teaching as Training Thought 

Chapter 3: Natural resources in the training of thought (pp. 29-44) in Dewey, J. (1910 ). How We 
Think. Mineola, NY: Dover.  
Chapter 2: The Anatomy of Consciousness (pp. 23-42) in Csikszentmihalyi, M. (1990). Flow: The 
psychology of optimal experience. New York: Harper & Row. 

 
Week 8: Experiential Learning    

Chapter 2: The process of experiential learning (pp. 20-38) and Chapter 3: Structural foundations 
of the learning process (pp. 39-60) in Kolb, D. A. (1984). Experiential learning: Experience as the 
source of learning and development. Englewood Cliffs, NJ: Prentice-Hall. 
and 
Chapter 4: Conversation as experiential learning (pp. 51-66) in Kolb, D. A., Baker, A. C., et al. 
(Eds.) (2002). Conversational learning: An experiential approach to knowledge creation. 
Westport, CT, Quorom. 

 



 The lack of my knowledge in 
“teaching theories” I need to read more 
on existing theories to better 
communicate new ways. 
Teaching as a learned skill. 
The term of “school as factory” 
 

 The many different interpretations of 
what a collage means to other people 
was really insightful 
 

 How do you balance the political side 
of teaching (making everyone happy) 
with teaching itself (testing, lecturing, 
grading)? 
 
 Students as consumers!!! 
Teaching is stressful. 
Preference vs. ability 

Week 9: Reflective Practice as Experiential Learning and Teaching 
Chapter 2: Engaging in reflective practice: A cycle of experiential learning (pp. 23-40) in 
Osterman, K. F., & Kottkamp R. B. (1993). Reflective practice for educators: Improving schooling 
through professional development. Newbury Park, CA: Corwin Press. 

 
Week 10: Strategies For Reflective Practice  

Chapter 3: The Keystone of reflective practice: Gathering data (pp. 41-63) in Osterman, K. F., & 
Kottkamp, R. B. (1993). Reflective practice for educators: Improving schooling through 
professional development. Newbury Park, CA: Corwin Press. 

 
Week 11: Facilitating, Modeling, Motivating, Teaching Creativity 

Chapter 7: Social facilitation, modeling, and motivational orientation (pp. 179-211) in Amabile, T. 
M. (1996). Creativity in context. Boulder, CO: Westview Press.  

 
Week 12: Enhancing Creativity  

Chapter 20: Enhancing creativity. Nickerson, R. S. (1999). (pp. 392-430) in Sternberg, R. J. (Ed.) 
Handbook of creativity. New York: Cambridge University Press. 

 
Week 13: Motivating Creativity  

Chapter 15: Motivation and creativity by Collins, M. A., & Amabile, T. M. (pp. 297-312), in 
Sternberg, R. J. (Ed.) (1999) Handbook of creativity. New York: Cambridge University Press 

 
Week 15: Reflective Practicum to Develop Professional Skills  

Chapter 3: The design process as reflection-in-action (pp. 44-79) and Chapter 4: Paradoxes and 
predicaments in learning to design (pp. 80-99) and Chapter 7: Using a reflective practicum to 
develop professional skills (pp. 157-172) all in Schon, D. (1987). Educating the reflective 
practitioner. San Francisco: Jossey-Bass. 

 
Stones 
The stones for the class are listed below (on the left) with accompanying descriptions taken from the 
class materials (in quotation marks). I chose to be very explicit about the learning goals for each 
assignment and offered creative freedom to students so they could explore their learning as they needed. 
Additionally there are reflections from the colearners (in italics on the right) taken from the weekly triangle, 
square, circle activity about the learning they experienced. 
 
Weekly Reflection (in class): The triangle, square, circle 
This simple activity undertaken at the close of each class 
became a reflective ritual for deepening our learning. 
Passed on to me by my roommate Jayne (and passed on 
to her by its creator- a great teacher preparation teacher), 
this shapely reflection is as follows:  
   
    Triangle: List three things that stick out from class 
today.  
    Square: Describe one thing from class that really 
squared (or resonated) with you. 
    Circle: Please indicate any questions still circling for you 
at the close of class today. 
 
After each class these reflections were collected and 
posted (anonymously) on the course website for the 
colearners to review before returning the following week. 
These reflections served as common thread that wove 
together our class sessions and created a fabric of 
interaction based upon collective participation. 



 Image/visual/collage exercise 
serves many functions in the 
classroom and helps create a more 
personal, intimate learning space 
 

 When do we deserve to have a 
teaching philosophy? What is the 
benefit (to us and our students) of 
exploring one? 
 
 I feel the use of a personal story 
really brought the listener into the 
reader’s world. 
You don’t unlearn something until 
you learn something. 
We can relearn, unlearn, and learn 
from another. 
 

 I am thinking about the class in 
general: if the faculty is 
experimenting with ways of teaching 
and is delivering information in new 
ways, doesn’t that require us as 
students to record and remember 
and learn in a new way… maybe a 
way that we are not used to or have 
little experience in 
 

 How much freedom is too much? 
How much structure is too much? 
How will I know the difference? 
 
 More, more, more techniques to 
engage a bunch of freshman! I want 
to have them doing dances of 
happiness! 
The obvious thoughtful attention 
given to the time2teach activities- 
learning about teaching is evident. 
Two totally different approaches to 
teaching topics today ( I think)- one 
person taught us something they 
know very well but we do not, the 
other picked something that he 
didn’t know much about and neither 
did we. Interesting contrast, like last 
week. Maybe teaching is not 
necessarily about being a master of 
content. 
 

 P-Plusses 
O-Opportunities 
I- Issues 
NT-New Thinking 

 
Autobiographical Collage  
“The goal of this project is to explore your memorable 
experiences of learning to design. You are asked to consider 
the best and worst memories you have relating to your 
education (both academic and professional) as a designer. 
Your collage will essentially be answering the questions ‘What 
is your best memory of learning to design?’ and ‘What is your 
worst memory of learning to design?’ We will be using these 
collages to explore what works, what doesn’t and why in 
teaching design so please be as descriptive as possible.” 
 
Teaching Philosophy (draft one) 
As an introduction to this assignment we listened to various 
recorded “This I Believe” statements from NPR (see 
http://www.npr.org/ for the complete story) that talked about 
teaching, learning, creativity, and growth. I hoped that the 
challenge of writing a teaching philosophy would feel less 
intimidating if approached as a story. “The goal of this project 
is to familiarize you with your personal values related to 
learning and teaching. As the semester progresses these 
ideas may shift and change and clarify. This draft represents 
your starting point, your point of reference for the growth you 
will make in your understanding and appreciation of teaching. 
The purpose of the chosen format is to elicit your personal 
beliefs about teaching. This exercise is also meant to help you 
begin to resolve any distance between your espoused theories 
and your theories-in-use related to teaching and learning. 
“You are expected to write a personal teaching philosophy 
between 350 and 500 words. This should take approximately 
three minutes to read aloud. For this draft of your philosophy 
you are asked to use the “this I believe” format to guide you. In 
your final draft you will be able to craft your statement however 
you choose. Please consult the information included here to 
help you understand the expectations for this exercise 
(including positive, affirmative statements, and personal 
speaking language).You will read your statement aloud during 
the next class and they will be recorded.”  
 
time2teach  
“The goal of this project is to give you some “time on task” as 
teachers so that you can put into practice the different theories 
and ideas you are evolving about your own approach to 
teaching and designing learning experiences. While you are 
encouraged to pick any topic that is meaningful and interesting 
to you, the primary purpose of this exercise is for you to 
explore your process of designing the 30-minute activity. You 
are required to create an assessment that you will distribute to 
the class following your activity in order to get feedback, 
according to the criteria that you set forth, regarding the 
learning experience of the students. You are also expected to 
create a case record of your design process. 
 
“You are expected to keep a case record that includes the 
following six sections: 
1. The problem 
2. Outcome and/or objective 



 Did the class enjoy my teaching? 
Do I know enough to contribute? 
 
 Kara said “You’ve not actually 
learned until you’re teaching.” I 
definitely agree with her. 
 Dewey reading reminded me of 
Chris’s discussion of trying to appeal 
to his students’ individual interest 
through flexibility with assignments. 
Dewey's article states that not all 
students think the same so they may 
not comprehend the information 
taught in class the same.  Some may 
understand the information 
immediately; others may need time to 
process the information.  Teachers 
must understand the different thinking 
styles of their students. 
 

 The changing form of our class is 
intriguing. I know part of it is because 
it’s a new and experimental class, but 
I like the concept of a class curriculum 
morphing to fit the needs of the 
particular group in the class.  
 

 How much of what I say/ask relies 
upon my assumptions of others’ 
understanding the meaning I am trying 
to convey? 
 
 I need to be more understanding of 
students 
I need to try harder to connect to them 
I need to make sure that I am learning 
from them 
 

 I am going to try and adapt a more 
active “treasure hunt approach” in the 
classroom from my own webquest (or 
“shark quest”). In modeling a class as 
a scavenger hunt or treasure hunt, 
students are given an engaging task 
and then must actively pursue the 
answer rather than be the passive 
listener of a lecture. 
 

 What is an appropriate 
language/dialogue to use when 
disciplining students or what approach 
should you take? How do I trust myself 
to be a confident instructor/presenter? 
 

3. Alternatives considered 
4. Strategies implemented 
5. Results 
6. Assessment 
 
“You will provide the class an assessment that you create. 
The assessment should be designed to help you, the 
teacher, understand if the learning outcomes (defined in 
section 2 of case record) have been achieved. Additionally, 
you will use this assessment to determine the results of the 
activity (section 5). In designing the assessment, please 
consider what you will do with the results and how they will 
be analyzed to support your understanding of the 
effectiveness of the activity. It may help to think not only of 
the content (i.e., did they learn to ‘make homemade pasta’) 
but also the process (i.e. did the opportunity to knead dough 
and use the pasta machine promote a ‘learning by doing’ 
experience and satisfy my own goals of providing a 
kinesthetic learning experience?)” 
 
Webquest 
“This project requires you to select a Webquest to learn from 
(see http://webquest.org/index.php for more information). 
The Webquest you choose MUST be accompanied by an 
assessment/rubric. You will select one activity from the 
Webquest to complete.  
 
“Product: You are expected to pick a Webquest that includes 
an assessment (as discussed in class). You will be required 
to complete one activity from the Webquest and complete 
the assessment yourself; giving yourself a grade according 
to the rubric provided. You will turn in both the assignment 
and the self-assessment. 
 
“Process: You are also asked to provide a reflection on the 
learning experience of proceeding through this Webquest. 
You may wish to use some of the different frameworks we 
have discussed (i.e., case record, or triangle, square, circle, 
or double entry learning log, or an assessment you create 
for this activity). However you choose to do it your process 
discussion should explore how you felt completing the 
activity, what it made you think of and how you may use 
some of these lessons to inform your own teaching practice. 
This does not have to be a paper; it may take whatever form 
you feel will best communicate your own learning 
experience. You will, however, be expected to offer a 5-
minute learning discussion/presentation/parable to the class 
so they, too may benefit from your experience.” 
 
Critical Review of Teacher-in-Action  
While much of the course emphasized learning by doing- 
this stone provided a chance to learn by critically observing. 
“This project requires you to select a teacher to critically 
review. You may select someone within your college, but 
you are asked to not select a class that you are already 
enrolled in. You are welcome to select an instructor from any 
discipline within the university. You are asked to prepare a 



 Engaging students into class was 
the most important parameter for 
classmates to evaluate or assess for 
critical review. 
I would have liked to assess two or at 
least have a base teacher to compare 
to since this was my first time 
reviewing a teacher. 
Teachers that use humor seem to be 
really well liked. 
 

 The quote from the reading “We can 
recognize and describe deviations 
from a norm much more clearly that 
we can describe the norm itself” 
 

 How can progress truly be measured 
in student performance? 
Do you want a grade or do you want a 
skill? 
 
 I feel like we could have a rich 
discussion about deciding to grade to 
a standard or to progress; or is there 
another measurement for grading? 
I liked the idea of finding ways to 
encourage students to discover their 
strengths. Maybe they are not 
designers but rather something else 
just as important. 
I was pretty intrigued by the correlation 
between brainstorming techniques and 
conversational classroom techniques. I 
like the idea of setting brainstorming-
esque rules (no judgment, etc,) for the 
classroom, as it tends to feel as if 
class discussions are too restrained. 
 

 Different opinions on taking 
attendance… Some very good points 
were brought up. This discussion 
exposed more that just the attendance 
issue. It speaks also to the 
relationships that we establish with our 
students. 
 

 Why am I so uncomfortable learning 
from my mistakes (rather than 
successes) in front of students? Don’t I 
expect that from them? 
 

rubric/assessment form that you will take with you when you 
sit in on the teacher’s class. You will assess the teacher 
according to your rubric and provide additional reflective 
insights generated during your observation. You may choose 
to do some follow-up work with the teacher (i.e., visit the 
professor to clarify why certain methods were chosen, request 
a teaching philosophy, etc.). This is a chance for you to 
understand how teaching-in-action achieves the learning goals 
of the teacher and how it is experienced by the learner. 
 
“You have three deliverables for the assignment: 
Preparation: Your preparatory work before visiting the course 
(including deciding which course and instructor) will be 
described and accompanied by the assessment you design for 
the visit.  
Critical review: You will turn in your assessment (completed) 
with a discussion of the teacher-in-action.  
Sharing: You will be given 5 minutes of class time to share 
your insights and lessons with your colleagues so that they, 
too, may benefit from your experience.” 
 
Reading Group Presentation 
This project was meant to be the only group project for the 
semester. Colearners self-selected into groups based upon 
books they wanted to read. The books chosen for this activity 
included Free Play: Improvisation in Life and Art by Stephen 
Nachmanovitch, A Whole New Mind by Daniel Pink, Tipping 
Point by Malcolm Gladwell, and Cradle to Cradle: Remaking 
the Way We Make Things by William McDonough and Michael 
Braungart. The groups met regularly outside of scheduled 
class time to discuss their books. 
 
“Synopses + Title Page: Each member of your group will write 
a 1000-word synopsis of the book including a reflection on 
anything that you found particularly meaningful. These 
synopses will be assembled into a packet that you will turn in. 
The title page of this packet should include the name and 
author of the book, the names of the group members, and a 
short description of the book’s content and organizational 
structure. You will be expected to provide a copy of this packet 
to each class colleague following your teaching activity. 
 
“Teaching + Feedback Form: Your group will also be expected 
to develop a short (+/- 20 mins.) teaching experience based 
upon your group’s book discussions. This does not mean that 
you will be presenting us the content of the book—that will be 
in the packet that your group provides for the class. You are 
asked to use your conversations around the book as 
inspiration for the activity. You will be expected to describe the 
process of developing the lesson/activity and to provide a 
feedback form for the class to use in assessing the teaching 
experience. For example, if my reading group chose Harry 
Potter and often, during the course of discussions, found 
ourselves wondering how fun it would be to attend a potions 
class, we would design a potions class. We would not recount 
the plot of Harry Potter, but we would use that story as a point of 
departure for developing a unique learning/teaching experience.”  



 
 The stories of the other students. 
They all talked about struggle. They 
all talked about a time of chaos or 
indecision. I often wonder if that is 
not a necessary component to 
success. 
One thing that sticks out is how 
different so many of our classmates 
are, moreover our experience, yet 
we are all here and can share and 
communicate. 
The class feels organic: evolving, 
growing, and changing each time. It 
feels good. 
 

 Freedom requires structure and 
freedom requires time to negotiate 
new spaces. 
 

 What does everyone want to talk 
about in this class? 
Is everyone engaged? 
How can we create a discussion 
space where burning questions get 
asked, discussed, etc? 
What is the experience of learning in 
teaching? 
What are we learning about 
teaching and learning from our 
experiences? 
Is it natural to be considered a good 
teacher if you are a good learner? 

 
Final Individual Project & Presentation  
 “This project requires you to put into practice the theories of 
teaching and learning that you have developed over the 
course of the semester. You are asked to design a learning 
experience. You may choose to design one class, a 
workshop, an entire semester, a curriculum, or something 
else of your own choosing. Keep in mind that the scope of 
the project is not your challenge, justification is.” 
 
The original intention for the final project was an individual 
endeavor. At this point in the class we were reading about 
creativity and how to nurture creativity in the classroom. I 
offered the colearners the option of working collectively 
towards a final group project. They embraced the idea 
(though some a bit uncertainly) and I modeled for them the 
facilitation of creative processes through various sessions 
dedicated to developing a collaborative project.  
 
Course Learning Narrative & Portfolio  
Through the collaborative brainstorming session, the final 
project grew to include this stone as well.  
 
“This project requires you to reflect upon the learning you 
have done this semester and to compile this into a portfolio. 
You are asked to include a written narrative describing the 
learning that you find most relevant or applicable to your 
own aspirations as a teacher. You are asked to include 
reflections, case records, stones, or other items within the 
portfolio that support the narrative.”  
 
The group chose to create a recipe box for aspiring teachers 
that documented the various learning elements over the 
semester (readings, stones, tips, strategies, etc.) via 
individually designed recipe cards.  
 
Teaching Philosophy (final draft) 
The last day of class was dedicated to the final teaching 
philosophies. For each co-learner we listened first to the original 
“This I Believe” statement recorded at the beginning of the 
semester and then (in an almost pre-test/post-test exercise) we 
listened to the final version, an evolved idea about what teaching 
and learning could be. The evolution illustrated in the distance 
traversed from the original statement to the final one offered a 
glimpse of how much we had redesigned our understandings of 
our own teaching practice. In essence, we were offering up 
evidence that learning (to teach) had occurred.  
 
Conclusion 
If you have come in search of the answer, you have come to the wrong place. 
This paper is not intended to provide a single answer to the initial question “How do designers learn to 
teach?” Rather this document represents my own experience of one potential answer. My intention is not 
to prescribe any specific method or reading or “stone.”  
 
I hope, instead, that these elements will provoke valuable discourse among design educators about the 
core knowledge relevant in teaching design and how we believe that knowledge can be accessed.  



I hope that this paper will become a point of departure for discourse within classrooms, lounges, emails 
and blogs about the experience of teaching design and how to prepare designers for that experience. 
 


